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Abstract
Negative attitudes regarding a student-athlete’s academic ability exist in the 
collegiate environment in the form of the “dumb jock” stereotype (Baucom & 
Lantz, 2001; Bosworth, Fujita, Jensen, & Simons, 2007; Sailes, 1993; McHugh 
Engstrom & Sedlacek, 1991). These attitudes and stereotypical images hinder a 
student-athlete’s academic achievement (Chomitz, Dawson, Slining, McGowan, 
& Mitchelll, 2009; Aries, Benaji, McCarthy, & Salovey, 2004; Morphew, Toma, 
& Wolf-Wendel, 2001). The author conducted a study at a public, NCAA 
Division II university whose student-athletes had a proven and publicized history 
of academic success. The study examined if perceptions of collegiate student- 
athletes were congruent with those negative feelings towards the group identified 
in the research. The setting was selected because of the university’s unique 
history of proven levels of academic success within the student-athlete 
population. Results found that a positive perception felt by the student-athletes 
from the campus community was congruent with the high level of student 
athletes’ academic achievement.
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Chapter One 
Introduction
The existence of negative attitudes toward student-athletes because of a 
perceived academic inferiority has been proven to exist on college campuses 
(Baucom & Lantz, 2001; Bosworth, Fujita, Jensen, & Simons, 2007; Sailes, 1993; 
McHugh Engstrom & Sedlacek, 1991). These attitudes come from a notion of 
incompatibility between the goals of an intercollegiate athletic team to excel 
solely in competition and those values of academic integrity held by the university 
itself (Baucom & Lantz, 2001). Herein is the essence of the “dumb jock” 
stereotype or the perception that “in order to remain eligible and participate in 
sports they (the student-athlete) put in minimum effort, do little academic work, 
take easy classes, and have others do work for them” (Bosworth, Fujita, Jensen, & 
Simons, 2007).
Statement of Problem
Evidence has shown that physical fitness and athletic competition have a 
positive correlation to academic achievement (Chomitz, Dawson, Slining, 
McGowan, & Mitchell, 2009; Aries, Benaji, McCarthy, & Salovey, 2004; 
Morphew, Toma, & Wolf-Wendel, 2001). Despite this evidence, the 
aforementioned research indicates that prejudicial attitudes are still felt by 
collegiate student-athletes on campus which has the potential to place a burden on 
their academic achievement (Bosworth, Fujita, Jensen, & Simons, 2007).
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Purpose of the Study
The purpose of the study was to determine if negative perceptions of the 
student-athlete community existed at a university where said student-athletes had 
a proven and publicized history of academic success.
Research Question
The study attempted to respond to the following question: if a student- 
athlete acted in a positive way and the university population was given proof of 
the student-athlete’s high academic capability, would he or she still feel the 
negative perceptions and relationships from said university population that were 
highlighted in the literature review? The question was addressed using a survey 
instrument (see Appendix D). The survey attempted to assess the overall 
academic capability of the student-athlete, how much their actions of the student- 
athletes identified with those characterized under the “dumb jock” stereotype, the 
academic performance standard student-athletes were held to, student-athletes’ 
perceptions of treatment by faculty and classmates, and the overall quality of 
relationship the student-athletes felt they held with the overall university 
population.
Background
The stereotyping of athletes as mentally inferior (often identified as the 
“dumb jock stereotype”) gained its origins in ancient Greece. Athletes were 
scorned and criticized for the amount of time spent in preparation for competition 
rather than engaging in intellectual advancement (Sailes, 1993). Data has shown 
that these negative attitudes have continued and currently exist in today’s
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institutions of higher learning. A survey of 869 students at Indiana University 
indicated a negative perception of intelligence and academic integrity of student- 
athletes by the student population (Sailes, 1993). The survey also indicated the 
additional prejudicial views that student-athletes were not as academically 
qualified or competitive as their non-athletic peers and would take less rigorous 
courses in order to remain eligible for competition in his or her sport (Sailes, 
1993). The author reported that when compared to the mean grade point average 
of the student population, the student-athletes held a slightly higher cumulative 
average (Sailes, 1993). These data provide evidence that negative responses of the 
student body were the result of perception rather than reality thus contributing to 
the “dumb jock” stereotype (Sailes, 1993).
A separate study by Baucom and Lantz of the entire faculty at a highly 
selective Midwestern NCAA Division II university demonstrated that similar 
negative attitudes toward the student-athlete were also present among the faculty 
(2001). The study revealed negative attitudes toward the student-athlete because 
of perceived preferential treatment when compared to the overall student body, 
provision of academic services, and publicity of athletic accomplishments over 
academic success (Baucom & Lantz, 2001). The authors pointed out that the 
prejudices held by faculty could influence academic evaluations wherein faculty 
decisions are based on the stereotypical characteristics that resulted from the 
individual’s identity as a student-athlete rather than his or her true academic 
qualifications (Baucom & Lantz, 2001). The authors referenced similar findings 
in separate studies of NCAA Division I faculty which indicated faculty in all
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areas subscribed to the generalized “dumb jock” stereotyping of the student- 
athlete, inferring that the faculty prejudice toward student-athletes is pervasive 
across American higher education and not limited to a specific school or NCAA 
Division (Baucom & Lantz, 2001).
Assumptions and Limitations
It should be noted that the author of this paper is a former NCAA student- 
athlete and current NCAA Division II football coach. Said affiliations may 
influence the analysis of data. Furthermore, the author would caution the 
audience to avoid making broad interpretations of the findings. The results are 
intended to describe the climate at a university where the Academic Success Rate 
of student-athletes is above the national average. Although the student-athletes in 
the sample were given a guarantee of anonymity, the overall reliability of the data 
collected is unknown.
Definitions
The terms “prejudice” and “stereotype”, as explained in literature by 
Baucom and Lantz (2001), are defined as negative attitudes toward a distinct 
social group and belief that all members of a social group share the same 
characteristics respectively. Baucom and Lantz also define the “dumb jock” 
stereotype as the belief that “athletes lack the motivation and intelligence to 
succeed academically at the intercollegiate level” and that student-athletes who 
can be classified under this stereotype as “academically unqualified, illegitimate 
students whose only interest is athletics; who expect to receive special treatment 
from professors and others” (2001, p. 266).
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For this research, the student-athlete will be defined as a full-time college 
student who is in good academic standing with his or her university. The NCAA 
defined a full-time student as one who is enrolled in no less than twelve semester 
hours (2009a). An individual in good academic standing is defined as one who 
possesses a minimum 1.8 grade point average after completion of twenty four 
semester credit hours, a 1.9 grade point average after completion of forty eight 
semester credit hours, and a 2.0 grade point average after completion of more than 
seventy two semester credit hours (NCAA, 2009a).
Finally, the definition for Academic Success Rate (ASR) was defined by 
the NCAA as a measure of academic achievement which takes into account both 
transfer as well as non-athletic scholarship student-athletes and is unique to 
Division II (NCAA 2008).
Summary
Previous studies have focused on the perception of student-athletes in 
specialized situations. Whether it be at a high profile NCAA Division I 
university, an institution with very high academic standards, or a non-scholarship 
NCAA program, there has been little in the literature focused on NCAA athletic 
departments with a proven history of their student-athletes having a high rate of 
academic success. This study will examine if the negative perceptions that are 
associated with the belief in the “dumb jock” stereotype are felt by male and 
female NCAA Division II student-athletes at a university with a high Academic 
Success Rate.
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Chapter Two 
Literature Review
Intercollegiate athletic competition is an increasingly visible and popular 
facet of today’s society. One reason for the inclusion of athletic programs at 
colleges and universities is the assumption of a positive relationship between 
physical fitness and academic aptitude (Chomitz, et al, 2009) as well as the 
mastery of certain social skills which are congruent with athletic success (Aries, 
Banaji, McCarthy, & Salovey, 2004). This literature review examined said 
benefits of physical fitness and athletic competition on academic growth. 
Obstacles facing student-athletes that hinder their academic development by 
allowing the propagation of the “dumb jock” stereotype were defined. Methods 
of communication and understanding which can help in elimination of the 
negative attitude toward student-athletes on college campuses were examined. 
Academic Benefits of Physical Fitness
According to a study by Chomitz, et al. (2009), there was a marked 
increase in English and Mathematic scores on the Massachusetts Comprehensive 
Assessment System test correlating directly to the number of pre-determined 
physical fitness tests passed in elementary physical education classes. Several 
internal mechanisms to explain this relationship were identified by the authors. 
One mechanism was the motivation to succeed and high achievement standards of 
athletes. The authors explained how these factors can be applied toward the 
academic realm so that the individual could realize the same success they 
experience during athletic competition within the world of education (Chomitz, et
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al., 2009). A second internal mechanism described was possession of a high level 
of physical fitness. The authors described how a high level of overall physical 
fitness correlates to a higher level of bodily health, factors which contribute to 
higher brain function and yield better concentration and critical thinking skills, 
proper coping mechanisms for stress and anxiety, and higher self-esteem or 
overall confidence (Chomitz, et al., 2009).
A separate study by Aries, Banaji, McCarthy, and Salovey (2004) 
identified external benefits that are developed through athletic participation which 
would otherwise go unrealized through the general curriculum. These include 
positive changes in interpersonal communication, growth in overall strength and 
health of peer relationships, and an increase in leadership abilities An article by 
Morphew, Toma, and Wolf-Wendel (2001) showed how growth in these 
characteristics through athletic participation demonstrated the value of 
intercollegiate athletics. It was observed that opportunities for building 
communal bonds despite racial, socioeconomic, or geographical differences are 
provided through competition and mastery of the previously mentioned 
characteristics (Aries, Banaji, McCarthy, & Salovey, 2004).
Obstacles Hindering Student-Athletes
Negative climate. Regardless of the benefits that exist as a result of the 
relationship between either physical fitness or athletic competition and academic 
achievement, obstacles exist which hinder the student-athlete’s overall 
development. A study conducted by Bosworth, Fujita, Jensen, and Simons (2007) 
revealed that a large percentage of their sample group of collegiate student-
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athletes have experienced a negative perception of their lifestyle within the 
collegiate community. Separate literature by Aries, Banaji, McCarthy and 
Salovey (2004) and Emma (2008) theorized that negative perceptions were due to 
the overall difference in the mean standardized test scores of the non-athlete 
student population and those of the student-athletes. The study by Aries, Banaji, 
McCarthy, and Salovey specifically compared the SAT math and verbal scores of 
highly-committed student-athletes and non-athletes (2004). Their results showed 
that the student-athletes were entering college with not only much lower verbal 
scores on the SAT, but noticeably lower overall SAT scores (Aries, Banaji, 
McCarthy, & Salovey, 2004).
This negativity stemming from difference between the standardized 
academic aptitude of non student-athletes and student-athletes allows for the 
propagation of the stereotype that athletes are unqualified for the rigors of higher 
education (Bosworth, Fujita, Jensen, & Simons, 2007). Continued belief in this 
stereotypical image of the student-athlete by the general student population leads 
the student-athlete to have a lower self image and poorer quality of peer 
relationships with fellow students, circumstances that undermine the benefits of 
athletic participation mentioned above (Bosworth, Fujita, Jensen, & Simons, 
2007; Aries, Banaji, McCarthy, & Salovey, 2004). Bosworth, Fujita, Jensen, and 
Simons specifically cite comments, jokes, and stories heard by student-athletes 
within their study which were based on the stereotypical belief that said group is 
unintelligent as well as lazy and unethical in terms of their academic career 
(2007).
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Student-athlete relationships with faculty also present a disadvantageous 
climate for those who wish to excel on the field and in the classroom. A survey of 
538 collegiate athletes by Bosworth, Fujita, Jensen, and Simons (2007) reported 
that only 15% of student-athletes felt their professors had a positive perception of 
them. In addition, 27% of the sample believed they were issued a grade lower 
than what was merited by their work while 50% of the same sample reported 
being refused an accommodation to rectify conflicts that existed within their 
athletic and scholastic schedules (Bosworth, Fujita, Jensen, & Simons, 2007). 
Sander wrote that one reason for this view of student-athletes by faculty is 
because of their belief that a university can either stand for academic integrity or 
athletic prowess (2007). As a consequence, many professors oppose involvement 
in intercollegiate athletics, believing participation is at the expense of the 
academic reputation of their university or college. In addition, faculty feel they 
are uninvolved in shaping policy that governs athletic departments, setting 
academic standards for the student-athlete’s eligibility, and allocating university 
funds for athletic teams (Sander, 2007). According to a report by Kelderman, 
Moser, and Wolverton (2008) the lack of involvement in monetary dispersal 
particularly angers faculty. They believe that funding designated toward athletics 
comes at the expense of resources needed for the overall academic advancement 
of the student population thus hurting the overall academic integrity of the 
university. The negative faculty perception of the student-athlete due to what is 
believed to be a compromise in academic integrity by athletics hinders the 
student-athlete in realizing all the academic benefits of athletic involvement.
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The literature has shown that all of these perceptions place a burden on the 
student-athlete. They represent obstacles to athletes’ efforts to overcome a 
negative climate and successfully balance academic achievement with athletic 
competition. This described situation often forces the student-athlete to choose 
between success in either academics or athletics, making it difficult to realize the 
benefits of dual participation (Aries, Banaji, McCarthy, & Salovey, 2004; 
Chomitz, et al, 2009; Sander, 2007).
Unreliable tools for predicting academic success. One possible reason 
for the stereotypical belief in the academic inferiority of the student-athletes is the 
use of standardized test scores to predict future academic achievement. 
Standardized tests currently used for college admission classify the student-athlete 
as a traditional student rather than a non-traditional student which results in 
inaccurate interpretation of testing results (Adams-Gaston, & Sedlacek, 1992; 
Aries, Banaji, McCarthy, & Salovey, 2004; Chomitz, et al, 2009). Adams-Gaston 
and Sedlacek found SAT scores of student-athletes do not correlate with first- 
semester grades in college, while scores in the Noncognitive Questionnaire 
(NCQ) were better predictors of future academic success for the student-athlete 
(1992). While the SAT measures cognitive reasoning, a characteristic inherent to 
successful traditional students, the NCQ measures noncognitive variables such as 
self-concept, nontraditional knowledge, and leadership, items that successful non- 
traditional students rank higher in and were mentioned above as benefits of 
athletic participation (Adams-Gaston & Sedlacek, 1992; Aries, Banaji, McCarthy, 
& Salovey, 2004). Adams-Gaston and Sedlacek claimed that the reclassification
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of student-athletes to non-traditional students is needed (1992). They observed 
that the circumstances of the student-athlete differ from that of the traditional 
student. They argued that because of opportunities presented and experiences 
gained through extracurricular involvement as well as their unique skill set, 
ultimately, the academic aptitudes of student-athletes entering college are being 
measured on a faulty scale. Universities will not grant or deny admission based on 
the NCQ score but will use standardized test results as a measuring tool for 
acceptance into college. They believe this fact explains how academically under­
qualified student-athletes may be granted admission into college. The wrong 
measuring tool is being used to evaluate and predict success. These phenomena 
lead many to believe that athletic presence compromises academic status and 
integrity. This, in turn, contributes to the propagation of the negative feelings 
toward the student-athlete population group within an academic setting (Adams- 
Gaston, & Sedlacek, 1992; Aries, Banaji, McCarthy, & Salovey, 2004; Chomitz, 
et al, 2009).
Communication and Understanding
Colleges and universities are starting to realize the benefits of athletics on 
not only the student-athlete but also the entire scholastic population and that the 
two can coincide within the setting of higher education (Kelderman, Moser, 
Wolverton, 2008). Several methods of reform have been suggested to ensure that 
student-athletes and athletic departments are both being given the best opportunity 
for success. Emma (2008) claimed that education of the faculty and student body 
about the demands specific to the lifestyle of the student-athlete would promote
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better understanding among the groups and may alleviate some of the negative 
perceptions held. He also suggested that education of faculty on acceptable 
accommodations for the student-athlete would be a simple step to promote a 
positive climate between these two groups (Emma, 2008). Faculty members 
would be aware of acceptable limitations but would also be made aware of the 
reasoning for accommodations thus being further involved in the implementation 
of the same academic policy they have felt uninvolved in upholding (Bosworth, 
Fujita, Jensen, & Simons, 2007; Emma, 2008; Sander, 2007).
The second method of reform, made evident through the literature, is to 
have policy makers view the student-athletes as non-traditional students. 
Klenderman, Moser, and Wolverton (2008) advocate utilizing the NCQ as a 
supplemental tool when determining collegiate admission for this population of 
students so as to ensure the student-athlete is amply qualified for acceptance into 
the specific university or course of study.
The final suggested method of reform is to have coaches and athletic 
administrators take responsibility for the academic achievement standards of their 
student-athletes. This is accomplished by using tools such as the NCQ during the 
recruiting process to help assess the academic ability of potential student-athletes. 
Research indicates that this early review by coaches and athletic administrators 
would possibly serve as another safeguard against academically under-qualified 
individuals being accepted into college and compromising academic integrity of 
the institution (Adams-Gaston & Sedlacek, 1992; Bosworth, Fujita, Jensen, & 
Simons, 2007).
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Conclusion
Research has shown the academic benefits created through athletic 
participation and physical fitness. However, the current climate in higher learning 
presents many obstacles which hinder the student-athlete from fully realizing 
these benefits and ultimately reaching their full academic potential by using 
athletics as a tool for growth. It has been established that reform through 
improved understanding and communication is needed for the student-athlete to 
overcome the “dumb jock” stigma. However, factual evidence is needed to serve 
as the base for communication and understanding to take place. This research 
study was conducted at a Division II institution which holds an Academic Success 
Rate above the federal average and is graduating over ninety percent of its 
student-athletes. The study examined if negative attitudes toward the group still 
exist despite the proof of academic achievement offered to the faculty and student 
body.
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Chapter Three 
Methodology
A review of the literature has demonstrated the positive impact 
participation in athletic competition and overall physical fitness have on an 
individual’s academic achievement (Chomitz, et al, 2009; Aries, Benaji, 
McCarthy, & Salovey, 2004; Morphew, Toma, & Wolf-Wendel, 2001).
However, student-athletes on collegiate campuses are hindered in their attempt to 
realize this benefit due to prejudicial attitudes held by the university population 
towards students who elect to compete in intercollegiate athletics. These attitudes 
contribute to a perceived “dumb jock” stereotype which is incongruent with the 
mission of higher education (Bosworth, Fujita, Jensen, & Simons, 2007). The 
purpose of the study was to determine if negative perceptions of the student- 
athlete community existed at a university where said student-athletes had a proven 
and publicized history of academic success.
Setting
The setting for the research was a midwestern, state university which 
sponsors fourteen NCAA Division II sports as well as two NCAA Division I 
sports. This setting was chosen because of its high graduation rate of student- 
athletes stemming from the mid 1980s to the present day. A recent report from 
the institution was released in which the graduation rate of their Division II 
athletes was examined. Those who participated in intercollegiate athletics but left 
the school in good academic standing as well as those who remained in school 
more than six years after their matriculation date were removed from the pool of
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student-athletes. Overall, the report stated that the university had graduated 92% 
of its Division II athletes in an average of 4.69 years between the graduating 
classes of 1989 and 2008, a rate which provides a history of producing student- 
athletes who are academically capable (University of Minnesota Duluth, 2009).
Further evidence of their academic success was reflected in the NCAA’s 
2009 report on Division II Academic Success Rates (ASR). Of the sports offered 
where the NCAA provided federal rates of the ASR, the university scored an 
average of 18.3% higher than the average federal rate listed for their sport 
(NCAA, 2009b).
Population and Sample
The population for the study was full-time student-athletes in good 
academic standing who completed at least one season of varsity competition with 
the university. The sample for this research was members of the baseball, 
women’s basketball, women’s soccer, and women’s volleyball teams. These 
student-athletes were selected because these four sports held a cumulative average 
of 27.75% above the federal rate for Academic Success Rate (NCAA, 2009b). 
Procedures
The Athletic Director of the university was first approached to obtain 
permission for the student-athletes to participate in the research. The researcher 
explained the purpose of the survey as well as the rights of the sample group 
including confidentiality and informed consent (see Appendix A). The head 
coaches for baseball, women’s basketball, women’s soccer, and women’s 
volleyball were approached and given the same information as the athletic
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director before granting permission to allow their student-athletes to participate in 
the research (see Appendix B). Upon receipt of permission, the head coaches 
were then given a list of student-athletes on their respective teams who met the 
criteria. The coaches were provided with survey packets which contained 
information on the purpose of the survey, rights of the research subject, informed 
consent, and the survey instrument itself (see Appendix C & D). The survey was 
administered to student-athletes who met the previously identified criteria for 
participation. Head coaches for each athletic team informed the participating 
student-athletes that they had two weeks to return the completed survey.
Data Collection
Data was collected using a Likert©-scale paper and pencil survey which 
determined the student-athlete’s self-assessment of overall academic capability, 
how much their actions identified with those characterized under the “dumb jock” 
stereotype, the academic performance standard the student-athletes felt they were 
held to, how the student-athletes felt they were treated by faculty and classmates, 
and the overall quality of relationship the student-athletes felt they held with the 
overall university population (see Appendix D). In constructing the survey 
instrument, this researcher referenced other survey instruments presented in the 
literature. Reliability and validity were assumed by the author given that his 
survey was constructed directly from instruments that were reported as reliable 
and valid. No additional means were taken by the author to assure reliability or 
validity. These survey instruments measured perceptions of student-athletes 
regarding the attitude toward student-athletes within a campus community
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(Baucom & Lantz, 2001; Bosworth, Fujita, Jensen, & Simmons, 2007; Gayles & 
Hu, 2009).
Data Analysis
After the submission date, all data was coded and input into Microsoft 
Excel. Descriptive statistics were used to calculate the average grade point 
average range of the student-athletes, as well as ratings of the variables measured 
in the survey to establish if the extent to which negative perceptions are felt 
among the sample group.
The responses of the student-athletes were then examined to see how the 
high academic success rate affected the areas mentioned above. Furthermore, 
those in similar grade point average ranges were examined to see if there was a 
fluctuation between quality of response and the overall academic standing of the 
student-athlete.
Ethics
Certification of this author’s completion of the Collaborative Institutional 
Training Initiative was included (see Appendix E). The research which was done 
following approval is classified as Exempt Review Research: Category 2 due to 
the fact it deals with survey research on an adult sample which presents minimal 
risks to the subjects (see Appendix F). The focus of this researcher was first to 
ensure that all those involved in the approval procedure prior to the administration 
of the survey are properly informed on the intentions of the author, reason for 
research, and rights of their student-athletes. Second, the researcher indicated to 
those who assisted in the administration of the survey the importance of
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maintaining confidentiality and anonymity of the sample itself. This was 
accomplished by not including identifiable information such as name, collegiate 
year, or sport participated in within the survey itself. By doing this, the author 
had no knowledge of individual participation data.
Summary
Research has proven athletic activity and competition has a positive 
correlation to an individual’s overall level of academic achievement (Chomitz, et 
al, 2009; Aries, Benaji, McCarthy, & Salovey, 2004; Morphew, Toma, & Wolf- 
Wendel, 2001). However, negative attitudes toward student-athletes exist on 
college campuses because of a perceived academic inferiority (Baucom & Lantz, 
2001; Bosworth, Fujita, Jensen, & Simons, 2007; Sailes, 1993; McHugh 
Engstrom & Sedlacek, 1991). This perception comes from the notion of 
incongruence between the goals of an intercollegiate athletic team to excel solely 
in competition and those values of academic integrity held by the university itself 
(Baucom & Lantz, 2001) as well as the stereotypical belief that student-athletes 
will put in minimum effort, do little academic work, take easy classes, and have 
others do work for them (Bosworth, Fujita, Jensen, & Simons, 2007).
This study focused on examining if perceptions felt by the student-athletes 
were congruent with those negative feelings towards the population by the faculty 
and student-bodies in higher education which was established in previous research 
or if the proven history of academic success within the athletic department had an 
effect on felt perceptions and overall relationship between the student-athlete 
population and the rest of the university community.
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Chapter Four 
Results
A paper and pencil survey was distributed to sixty-five student-athletes 
who were full-time students in good academic standing and had completed at least 
one season of varsity competition. The student-athletes included in the survey 
were male baseball players as well as female soccer, basketball, and volleyball 
players. Overall, fifty-one of the student-athletes returned completed surveys.
The survey examined the academic ability of the sample size by 
establishing a Grade Point Average (GPA) range. It also identified the self 
perception of the student-athletes in four areas: identification with characteristics 
associated with the “dumb jock” stereotype, the performance standard they were 
held to, the quality of treatment they received in an attempt to excel 
simultaneously in academics and athletics, and the overall quality of the 
relationship with their professors and peers. The results provided information on 
the climate toward student-athletes at an institution which has a history of 
academic success within their athletic department.
Data
Grade point average. The sixty-five student-athletes in the research 
sample were asked to select an applicable range for their current cumulative GPA. 
Of the fifty-one respondents, over 68%reported a cumulative GPA of over a 3.00 
(see Table 1). Overall, roughly 90% of the sample reported a cumulative GPA of 
over a 2.5 which translates into a C+ or better for the vast majority of the sample 
according to the academic standards of the university where the study took place.
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Table 1
Grade Point Average
4.00 - 3.51 3.50-3.01 3.00-2.51 2.50 - 2.01 2.00 -1.51
15 (29.41%) 35 (39.22%) 11 (21.57%) 5 (9.80%) 0 (0%)
*Out of 51 respondents
Identification with the “dumb jock” stereotype. Several questions in the 
survey instrument examined the level at which student-athletes rated their 
academic ability as well as how they felt their academic ability was perceived by 
others at the university. The intent of these questions was to examine whether the 
perception of respondent student-athletes was consistent with the characteristics 
of the “dumb jock” stereotype. When asked to rate their own academic ability, 
over 88% showed some form of agreement with the statement “I feel I have high 
academic ability” while none of the respondents indicated disagreement with the 
statement (Table 2). For the second self-analytical question on whether or not the 
student-athletes thought they scored better than classmates on exams, just under 
63 % agreed with this statement while only four respondents disagreed. Roughly 
57 % of the respondents showed agreement with the statement claiming that they 
were the strongest member of their group during projects while only four 
individuals showed disagreement. In addition, only one respondent disagreed 
with the statement that their assignments were completed to the best of their 
ability (Table 2). However, only slightly above 31% of the overall sample agreed 
with the statement that they put more time into their academics than their 
classmates.
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Table 2
Stereotypical Behavior
Statement Strongly Agree Agree Neutral Disagree StronglyDisagree
I feel I have high 
academic ability 19(37.25%) 26 (50.98%) 6(11.76%) 0 (0%) 0 (0%)
I score better than my
classmates on exams and 
assignments
7 (13.73%) 25 (49.02%) 15 (29.41%) 4 (7.84%) 0 (0%)
I am the strongest 
member of my group 
during projects
7(13.73%) 22(43.14%) 18 (35.29%) 4 (7.84%) 0 (0%)
My assignments are 
completed to the best of 
my ability
12(23.53%) 30 (56.86%) 9 (17.65%) 1 (1.96%) 0 (0%)
I put more time into 
academics than my 
classmates
2 (3.92%) 14 (27.45%) 27 (52.94%) 8 (15.69%) 0 (0%)
Professors feel I have 
high academic ability 9(17.65%) 35 (68.63%) 7(13.73%) 0 (0%) 0 (0%)
My classmates feel I 
have high academic
ability
4 (7.84%) 33(64.71%) 12 (23.53%) 2 (3.92%) 0 (0%)
*Out of 51 respondents
In the statement dealing with faculty and other students’ perceptions of the 
student-athlete’s academic ability, respondents observed a high level of agreement 
with statements that indicated a positive perception of their academic ability by 
professors and classmates. Overall, none of the respondents indicated 
disagreement with the statement that their professors felt the student-athlete had 
high academic ability while only two respondents had disagreement with the same 
statement as it related to classmate perception of the student-athlete’s academic 
ability.
Academic performance standard. The second section of questions 
examined whether responding student-athletes felt they were held to a different 
performance standard than the average student. Overall, roughly 78% of 
respondents agreed with the statement that they do not receive lower grades on 
assignments than deserved with twenty-eight members of the overall sample 
strongly agreeing with the statement (Table 3). When asked about their feelings 
on a similar statement later in the survey, about 80% of the sample agreed that
professors do not assign the student-athletes lower academic marks than what is 
deserved (Table 3).
Similarly, just over 88% of the sample agreed with the statement that they 
could put in the same quality of work as their classmates and be assigned a similar 
grade. Twenty-seven members of the sample indicated strong agreement with the 
statement while none of the respondents disagreed.
When asked whether or not the student-athletes felt they were held to the 
same academic performance standard as their classmates, just over 96% agreed 
with the statement while only two members disagreed (Table 3). None of the 
respondents indicated a neutral stance with the statement. The student-athletes 
also showed a high level of agreement when asked if they thought their 
classmates felt the student-athletes were held to the same academic performance 
standard. Overall, roughly 80% indicated agreement with the statement while 
twenty-four members of the overall sample strongly agreed (Table 3).
Finally, only five of the student-athlete respondents disagreed with the 
statement that professors did not expect them to complete extra work beyond what 
was missed during an excused absence for class competition while nine 
individuals reported neutral feelings toward the question (Table 3).
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Table 3
Academic Performance Standard
Statement Strongly Agree Agree Neutral Disagree StronglyDisagree
I do not receive lower grades 
on assignments than
deserved
28 (54.90%) 12(23.53%) 7 (13.73%) 2 (3.92%) 2 (3.92%)
I can put in the same amount 
of work as my classmates 
and be assigned the same 
grade
27 (52.94%) 18 (35.29%) 6(11.76%) 0 (0%) 0 (0%)
I feel I am held to the same 
academic performance 
standard as my classmates
28 (54.90%) 21 (41.18%) 0 (0%) 2 (3.92%) 0 (0%)
My classmates feel I am held 
to the same academic 
performance standard as 
them
24 (47.06%) 17 (33.33%) 7 (13.73%) 3 (5.88%) 0 (0%)
Professors do not assign me 
lower grades than deserved 20 (39.22%) 21 (41.18%) 9 (17.65%) 0 (0%) 1 (1.96%)
Professors do not expect me 
to complete extra work 
beyond the assignment itself 
when I miss class because of 
a competition
16(31.37%) 21 (41.18%) 9(17.65%) 4 (7.84%) 1 (1.96%)
*Out of 51 respondents
Treatment of the student-athlete. The next series of questions examined 
the level to which respondents had abused their status as a student-athlete for 
academic gain. They also examined how agreeable professors and classmates 
were in terms of granting academic accommodations for the student-athletes. The 
results indicated that thirty-seven members of the sample strongly agreed that 
they had never asked a professor for an accommodation that they considered 
unreasonable in an attempt to abuse their status as a student-athlete for their own 
academic benefit (Table 4). In addition, just under 65% of those surveyed agreed 
with the statement that their classmates understood why accommodations in the 
class work were granted to them (Table 4).
When asked if they felt they were allowed the same opportunity as a 
general student to seek help outside of class from a professor or make up an 
assignment from an absence, roughly 78% of the student-athletes agreed with the 
statement while only four respondents disagreed. Accordingly, just over 80% of
the student-athletes agreed that professors were willing to grant them 
accommodations when there was a conflict between their class sessions and an 
athletic competition.
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Table 4
Treatment
Statement Strongly Agree Agree Neutral Disagree StronglyDisagree
I have never asked a professor 
for an unreasonable 
accommodation
37 (72.55%) 11 (21.57%) 1 (1.96%) 2 (3.92%) 0 (0%)
My classmates understand why 
I am granted accommodations 13 (25.49%) 20 (39.22%) 13 (25.49%) 4 (7.84%) 1(1.96%)
I am afforded the same 
opportunity as classmates to 
make up assignments or receive 
help from the instructor outside 
of class
17 (33.33%) 23 (45.10%) 7 (13.73%) 4 (7.84%) 0 (0%)
Professors are willing to grant 
accommodations when I have a 
conflict between class work and 
athletic competition
15(29.41%) 26 (50.98%) 7 (13.73%) 3 (5.88%) (0%)
*Out of 51 respondents
Quality of relationship within campus community. The last series of 
questions examined the quality of relationship between the student-athlete and the 
campus community as well as the level of comfort the respondent had in being 
identified as a student-athlete within an academic setting. In examining the 
respondents’ working relationship with the faculty, just over 968% agreed that the 
relationship was healthy while none of the respondents disagreed (Table 5). 
Similarly, forty-four members of the sample agreed that the faculty appreciated 
their efforts to excel in both athletics and academics while forty-six of the 
respondents indicated they were comfortable letting their identity as a student- 
athlete become known to the professors (Table 5).
When looking at the working relationship between the student-athlete and 
their classmates, just over 92% of respondents agreed with the statement that the 
relationship was healthy (Table 5). However, only around 70% of the
respondents agreed with the statement on classmates appreciating their efforts to 
excel in athletics and academics simultaneously. This percentage of agreement 
was just under 16% lower than the overall percentage of agreement with the 
statement about faculty appreciation of said efforts (Table 5). Finally, about 84% 
of the sample reported agreement that they were comfortable in making their 
classmates aware of their identity as a student-athlete (Table 5).
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Table 5
Relationship
Statement Strongly Agree Agree Neutral Disagree StronglyDisagree
I have a healthy working 
relationship with my 
teachers
23 (45.10%) 26 (50.98%) 2 (3.92%) 0 (0%) 0 (0%)
My professors appreciate my 
efforts to excel academically 
and athletically
16(31.37%) 28 (54.90%) 6(11.76%) 1 (1.96%) 0 (0%)
I am comfortable letting my 
professors know that I 
compete in intercollegiate 
athletics
29 (56.86%) 17(33.33%) 2 (3.92%) 2 (3.92%) 1 (1.96%)
I have a healthy working 
relationship with my 
classmates
19(37.25%) 28 (54.90%) 4 (7.84%) 0 (0%) 0 (0%)
My classmates appreciate 
my efforts to excel 
academically and athletically
13 (25.49%) 23 (45.10%) 11 (21.57%) 3 (5.88%) 1 (1.96%)
I am comfortable letting my 
classmates know that I 
compete in intercollegiate 
athletics
27 (52.94%) 16(31.37%) 6(11.76%) 1 (1.96%) 1 (1.96%)
*Out of 51 respondents
Summary
Overall, the data indicated a positive image of the student-athlete as 
perceived by the student-athletes on the campus of the university where the study 
was conducted as well as a positive quality of relationship between the student- 
athlete and faculty as well as the student body. The results suggested a climate 
that was opposite of that described by Bosworth, Fujita, Jensen, and Simons 
(2007) and Aries, Banaji, McCarthy, and Salovey (2004). Examination of 
possible reasons for said differential will be discussed in the following chapter.
Chapter Five 
Discussion, Implications, and Recommendations
Research has shown that athletic competition and physical fitness have a 
positive correlation to academic achievement, showing definite benefits of 
competing in intercollegiate athletics (Chomitz, et al, 2009; Aries, Benaji, 
McCarthy, & Salovey, 2004; Morphew, Toma, & Wolf-Wendel, 2001). However, 
prejudicial attitudes associated with the “dumb-jock” stereotype toward the 
student-athletes defined by Bosworth, Fujita, Jensen, and Simons (2007) place a 
burden on their pursuit to excel simultaneously in athletics and academics in a 
university setting.
The author chose to examine a research gap involving the climate towards 
student-athletes on a collegiate campus that had a proven record of academic 
success within the athletic department. The researcher sought to determine if 
there was a shift in perception within a setting that consistently produced 
academically capable student-athletes.
Findings
A sample of sixty-five student-athletes who were in good academic 
standing and had completed at least one year of varsity competition in baseball, 
women’s basketball, women’s soccer, or women’s volleyball were administered 
an anonymous pencil and paper survey during the Fall of 2010. The study 
examined if perceptions of the student-athletes were congruent with the negative 
feelings about student athletes among faculty and students in higher education 
which was established in previous research or if the proven history of academic
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success within the athletic department had an effect on felt perceptions and 
overall relationship between the student-athlete population and the rest of the 
university community (University of Minnesota Duluth, 2009; Bosworth, Fujita, 
Jensen, & Simons, 2007). The research findings showed a stark contrast to the 
negative climate portrayed in previous research (Bosworth, Fujita, Jensen, & 
Simons, 2007; Aries, Banaji, McCarthy, & Salovey, 2004).
Academic performance standard and treatment. It was evident from 
the literature that members of universities either held student-athletes to higher 
achievement standards or felt that there were no achievement standards at all for 
the group. Bosworth, Fujita, Jensen, and Simons (2007) highlighted the 
adherence to higher achievement standards when they noted that 27% of their 
sample group reported being issued a lower grade than deserved and 50% of the 
sample being refused an accommodation that was needed in order to balance 
athletic competition and academic commitments.
According to this study, 96.08% of the sample group indicated that they 
were held to the same academic standards as their classmates. Similarly, over 
87% of the student-athlete sample agreed that they could invest the same amount 
of time and energy as a classmate and know that they would receive the same 
grade reflecting a climate that was void of negative bias toward the student- 
athlete. Furthermore, the results of this study indicated that 80.39% of the 
respondents agreed that their classmates felt the student-athlete population was 
held to the same academic standard as the general student population.
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The study also showed that professors were much more willing to work 
with student-athletes and grant accommodations so they could balance their 
academic and athletic schedules. Roughly 78% of the respondents in this study 
agreed that they were afforded the same opportunities as their classmates to 
receive accommodations or seek help from a professor outside of class. Similarly, 
over 72% agreed that their professors did not expect additional work outside of 
what was missed to be completed in order to make up for an academic 
commitment missed because of athletic competition.
Academic achievement. The climate for student-athletes at the university 
presented a stark contrast to what was reported in previous research. The 
literature had indicated that negative perception of student-athletes in collegiate 
settings were influenced by the difference in scores from standardized aptitude 
tests between members of the non-athlete student body and the student-athletes. 
Faculty members saw the lower test results for student-athletes and used those 
statistics to make the case that the group was under-qualified for higher education 
(Aries, Banaji, McCarthy, & Salovey, 2004; Emma, 2008). A report released by 
the university in 2009 cited a 92% graduation rate for its NCAA Division II 
student-athletes providing strong evidence that its student-athletes were fully 
prepared for the rigors of higher education (University of Minnesota Duluth, 
2009). This evidence of academic success may have contributed to the positive 
perception reported by the student-athletes.
Stereotypical behavior and relationships. Previous literature had 
indicated that the stereotypical image of the student-athlete as a “dumb jock”
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contributed to the poor intercampus relationships and lack of overall academic 
success for the student-athletes (Aries, Banaji, McCarthy, & Salovey, 2004; 
Bosworth, Fujita, Jensen, & Simons, 2007). However, this study suggested that 
student-athletes conducted themselves in a manner that contrasted with the 
negative behaviors associated with the “dumb jock” stereotype. A majority of the 
participants agreed that they had a high academic ability, were the strongest 
member of their group during projects, completed their assignments to the best of 
their ability, and had never asked a professor for an unreasonable accommodation 
in order to abuse their classification as a student-athlete.
The majority of the student-athlete respondents in this study felt that both 
professors and classmates would consider respondent academic ability to be high. 
Similarly, over 90% of the respondents felt they had a healthy working 
relationship with both their professors and classmates while over 85% of the 
participants felt the faculty appreciated their efforts to excel on the athletic field 
and in the classroom. In addition, about 70% of the participants felt that their 
classmates also appreciated their efforts to be a successful student-athlete. 
Educational Implications
The increasing realization of the benefits of athletic competition on 
student-athletes as well as the general student population in higher education is 
contributing to the creation of a positive environment for the student-athlete to 
excel academically and athletically (Kelderman, Moser, & Wolverton 2008). 
Emma (2008) suggested that the idea of educating faculty could assist in creating 
an atmosphere of understanding. The results of this study demonstrated a positive
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relationship between the academic achievement level of a base of student-athletes 
and the perception they feel from the university community. A possible reason 
for this could be awareness of the faculty and staff of the academic success of the 
student-athletes through reports and statistics published through the NCAA and 
the university (NCAA, 2009a; NCAA, 2009b; University of Minnesota Duluth, 
2009).
Recommendations for Future Research
Literature has shown that there is a negative climate as well as negative 
perceptions of student-athletes on college campuses. These negative perceptions 
exist largely because of beliefs held by members of the faculty and student 
population that student-athletes are not academically capable and that athletic 
departments do not act in accordance with the academic mission of respective 
institutions of higher education (Aries, Banaji, McCarthy, & Salovey, 2004; 
Bosworth, Fujita, Jensen, & Simons, 2007; Emma, 2008; Sander, 2007). It is 
essential for these biases to change in order to create a positive climate for the 
student-athlete. The mission of the athletic department in terms of encouraging 
student-athletes to use athletic competition as a method of enhancing their 
educational experience must be communicated to the campus community. 
Identification and understanding of the congruency between the academic mission 
of the university and the mission of the athletic department may assist in creating 
said positive climate that is nurturing to the student-athlete (Emma, 2007; 
Kelderman, Moser, & Wolverton, 2008).
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It is recommended that further research on the subject take the form of a 
longitudinal study. Within this framework, a researcher would be able to examine 
the change in student-athlete perception and academic achievement over a period 
of time. Communication of academic expectations from the athletic department 
to the campus community could also be examined to decipher exactly how large 
of a role this plays in forming perceptions of the student-athlete group. In 
addition, it may be beneficial to conduct the study in a more diverse setting in 
order to examine the presence of other biases such as race or gender to determine 
if these also play a factor in the treatment of the student-athlete.
Conclusion
In order to truly realize the academic benefits of athletic competition, a 
student-athlete must be allowed to grow in an educational setting where his or her 
unique needs are identified and addressed. This type of positive climate is created 
though congruence between the academic standards of the university itself as well 
as the mission of the athletic department. Congruency allows for a level of 
understanding which results in positive relationships and equitable treatment of 
the student-athlete on their journey towards academic and athletic success.
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Appendix A 
CONSENT FORM - ATHLETIC DIRECTOR
Student-Athlete Perceptions in the Collegiate Environment
You are being asked to allow student-athletes from within your athletic department to 
participate in a research study of the overall relationship between student-athletes and 
collegiate faculty and classmates. Your department was selected as a participant because 
of its high Academic Success Rate (ASR). It is being asked that you read this form, 
address any questions or issues, and provide a signature for consent to include your 
athletic department in the study.
This study is being conducted by Mike McHugh, a graduate student in the Department of 
Education at the University of Minnesota Duluth.
Background Information
The purpose of this study is to examine the presence of prejudicial attitudes or belief in 
the “dumb jock” stereotype at a university whose athletic department has an 
exceptionally high ASR from the perspective of the student-athlete.
Procedures
Should you choose to allow your athletic department to be included in the study, access 
to your head coached will be requested. These coaches will then be approached to ask 
for their consent to approach student-athletes who have completed at least one season of 
varsity athletics while maintaining a good academic standing. It will be only after 
receiving consent from yourself and the chosen head coaches that student-athletes will be 
approached and invited to voluntarily participate in the study.
Voluntary Nature of the Study
Participation in this study is voluntary. There will be no compensation in exchange for 
participation. Student-athlete participants will have the right to cease participation in the 
research study at any point up until the submission of your completed survey via campus 
mail.
Anonymity
The name of the university itself will not be disclosed in the research. Individual 
responses of the student-athletes will be kept anonymous. The subjects will not be 
providing any information that would reveal your identity to the researcher or the target 
audience. Anonymity is being provided to the student-athletes in hopes of truthful and 
honest responses from the participants. Surveys, data, and results will be kept in a secure 
location for one year and will then be destroyed.
Inferred Consent
Signed consent forms will be obtained from the athletic director and chosen head 
coaches. For the student-athlete, there will be no signed documentation to indicate 
consent to have their individual survey responses included in the study. Consent will be 
inferred through the act of returning the survey to the researcher via campus mail. By 
returning this survey, the student-athlete affirms that they are fully informed of the
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voluntary nature of participation, their individual rights as a participant, and that they are 
giving the researcher consent to include the responses in the research study.
Questions and Contact Information
If you have question of any kind involving the purpose of the study, your rights, or to 
clear up confusion about survey items, you are encouraged to contact:




I have read the above information and voluntarily consent to have my athletic department 




Please hold on to a copy of this document for your personal records.
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Appendix B 
CONSENT FORM - HEAD COACH
Student-Athlete Perceptions in the Collegiate Environment
You are being asked to allow student-athletes from your team to participate in a research 
study of the overall relationship between student-athletes and collegiate faculty and 
classmates. Your team was selected as a participant because its Academic Success Rate 
(ASR) is above the national average for your sport. It is being asked that you read this 
form, address any questions or issues, and provide a signature for consent to include your 
athletic department in the study.
This study is being conducted by Mike McHugh, a graduate student in the Department of 
Education at the University of Minnesota Duluth.
Background Information
The purpose of this study is to examine the presence of prejudicial attitudes or belief in 
the “dumb jock” stereotype at a university whose athletic department has an 
exceptionally high ASR from the perspective of the student-athlete.
Procedures
Your athletic director has already provided consent for the athletic department to be 
included in the survey and for the researcher to approach selected head coaches. Should 
you choose to allow student-athletes from your team to be included in the study, it will 
then be asked that you distribute this survey to student- who have completed at least one 
season of varsity athletics while maintaining a good academic standing.
Voluntary Nature of the Study
Participation in this study is voluntary. There will be no compensation in exchange for 
participation. Student-athlete participants will have the right to cease participation in the 
research study at any point up until the submission of your completed survey via campus 
mail.
Anonymity
The name of the university itself will not be disclosed in the research. Individual 
responses of the student-athletes will be kept anonymous. The subjects will not be 
providing any information that would reveal your identity to the researcher or the target 
audience. Anonymity is being provided to the student-athletes in hopes of truthful and 
honest responses from the participants. Surveys, data, and results will be kept in a secure 
location for one year and will then be destroyed.
Inferred Consent
Signed consent forms will be obtained from the athletic director and chosen head 
coaches. For the student-athlete, there will be no signed documentation to indicate 
consent to have their individual survey responses included in the study. Consent will be 
inferred through the act of returning the survey to the researcher via campus mail. By 
returning this survey, the student-athlete affirms that they are fully informed of the 
voluntary nature of participation, their individual rights as a participant, and that they are 
giving the researcher consent to include the responses in the research study.
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Questions and Contact Information
If you have question of any kind involving the purpose of the study, your rights, or to 
clear up confusion about survey items, you are encouraged to contact:
Statement of Consent
I have read the above information and voluntarily consent to have my team to be 










Please hold on to a copy of this document for your personal records.
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Appendix C 
CONSENT FORM
Student-Athlete Perceptions in the Collegiate Environment
You are invited to participate in a research study of the overall relationship between 
student-athletes and collegiate faculty and classmates. You were selected as a possible 
participant because you are in good academic standing, a member of an intercollegiate 
sport team with a high Academic Success Rate (ASR), and have completed at least one 
year of varsity competition. It is being asked that you read this form and seek answers to 
any questions you may have before completing and submitting the survey.
This study is being conducted by Mike McHugh, a graduate student in the Department of 
Education at the University of Minnesota Duluth.
Background Information
The purpose of this study is to examine the presence of prejudicial attitudes or belief in 
the “dumb jock” stereotype from the perspective of the student-athlete at a university 
whose athletic department has an exceptionally high ASR .
Procedures
If you choose to participate in the study, you will be asked to complete the attached 
survey in a truthful manner. Your honesty is strongly encouraged. Upon completion of 
the survey, you will be asked to return your responses in the self-addressed envelope via 
campus mail or hand delivery to the Athletic Office. It is important that you do not 
provide any of your own contact information or identifying marks so that your completed 
survey cannot be tied back to you.
Voluntary Nature of the Study
Participation in this study is voluntary. There will be no compensation in exchange for 
your participation. You have the right to cease participation in the research study at any 
point up until the submission of your completed survey via campus mail.
Anonymity
Your individual responses for the study will be kept anonymous. You will not be 
providing any information that would reveal your identity to the researcher or the target 
audience. Anonymity is being provided in hopes of truthful and honest responses from 
the participants. Surveys, data, and results will be kept in a secure location for one year 
and will then be destroyed.
Inferred Consent
There will be no signed documentation to indicate your consent to have your individual 
survey responses included in the study. Consent will be inferred through the act of 
returning the survey to the researcher via campus mail. By returning this survey, you 
affirm that you are fully informed of the voluntary nature of your participation, your 
individual rights as a participant, and that you are giving the researcher consent to include 
your responses in the research study.
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Questions and Contact Information
If you have question of any kind involving the purpose of the study, your rights, or to 
clear up confusion about survey items, you are encouraged to contact:
If you have any questions or concerns regarding this study and about like to speak with 
someone other than the researcher or project advisor, you are encouraged to contact
Should you misplace or lose the envelope, surveys can be submitted via campus mail to 
the following address:
Mike McHugh
University of Minnesota Duluth 
170 SPHC 
1216 Ordean Court 
Duluth, MN 55812









Research Subject’s Advocate Line 
D528 Mayo 
420 Delaware Street Southeast 
Minneapolis, MN 55455 
(612) 625-1650
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Appendix D
RESEARCH SURVEY
Student-Athlete Perceptions in the Collegiate Environment







Please take the time to answer the following questions using the provided point scale 
system.
1 = Strongly Agree
2 = Agree
3 = Neither Agree Nor Disagree
4 = Disagree
5 = Strongly Disagree
2 ) Professors feel that I have a high academic ability
3 ) I feel that I have a high academic ability
4 ) Overall, I score better than most of my classmates on assignments and exams
5 ) I am the strongest member of the team during group projects
6 ) My assignments are always well thought out and completed to the best of my
ability
7) Mv classmates feel that I have a high academic ability
8 ) I put more time into my academics than my classmates
9 ) On assignments, I do not receive grades higher than what I deserve
10 ) My classmates feel that I am held to the same academic achievement
standard that they are
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11)________ Professors do not assign me grades lower than what I deserve
(continue on reverse side)
1 = Strongly Agree
2 = Agree
3 = Neither Agree Nor Disagree
4 = Disagree
5 = Strongly Disagree
12 ) I believe that I am held to the same academic standards as my classmates
13 ) I can put in the same amount of work as my classmates and will be
assigned the same grade
14 ) Professors do not expect me to do extra work beyond making up an
assignment when I miss classes because of travel or competition
15 ) I am afforded the same opportunity as my classmates to make up
assignments or receive help from the instructor outside of class
16 ) Professors are willing to grant academic accommodations when there is a
conflict between class work and athletic competition
17 ) My classmates understand the reason why I am granted accommodations
18 ) I have never asked for an unreasonable accommodation from a professor
19 ) I have a healthy working relationship with my teachers
20 ) I have a healthy working relationship with my classmates
21 ) Professors appreciate my efforts to excel academically while competing in
intercollegiate athletics
22 ) My classmates appreciate my efforts to excel academically while
competing in intercollegiate athletics
23 ) I am comfortable letting my professors know that I participate in
intercollegiate athletics
24 ) I am comfortable letting my classmates know that I participate in
intercollegiate athletics
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Appendix E
Course Completion History
Collaborative Institutional Training Initiative
Institution: University of Minnesota
Human Research Curriculum 
Group 2.Social / Behavioral or Humanist Research Investigators and Key
Personnel.
: Complete all required modules. The optional modules must be completed as they 






















3660374 10/19/09 Completed None
Required
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